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INTRODUCTION : 4 

TOPIC A— Global liJconomics 5 

This topic is explored in two lessons, accompanied by eight student worksheets. 
The first lesson deals with restrictions on world trade; the other focuses on the 
effects of the worldwide recession on the economy of Taiwan. 

TOPIC B— Cultural Diffusion .....18 

This subject is presented in three lessons, with seven worksheets. The first 
lesson concerns the status of women in developing countries; the second deals 
with contemporary art, and the third with international athletic competition. 

TOPIC C— The Movement of Peoples 32 

This topic is explored in two lessons accompanied by five worksheets. The first 
lesson deals with Italian influences on Argentina; the other discusses the 
impact on Pakistan of the Afghan refugee migration to that country. 

TOPIC D— The Globalization of C ulture Through Technology 42 

This topic is discussed in one lesson, with three worksheets. The lesson focuses 
on the question: Shovdd the United States Government establish a radio 
station to broadcast to Cuba? 

TOPIC E — ^Environmental Interdependence 48 

This subject is covered in two lessons, with six worksheets. The first lesson 
deals with the worldwide protest against the nuclear arms race; the second 
concerns the problem of acid rain in this country and its eifects on Canada. 



ABOUT THE AUTHORS 

Donald Schwart^i holds a Ph.D. in diplomatic history from New York University. 
He has taught social studies in New York City high schools, and coordinated the curricu- 
lum writing of a three-semester course in Global History for the New York City Board of 
Education. He is adjunct lecturer in history at Pace University and The New School for 
Social Research. He is currently Assistant Principal of Social Studies at Sheepshead Bay 
High School. 

Lloyd Bromberg is the Assistant to the Director of Social Studies for the New York 
City Board of Education's Division of Curriculum and Instruction. He has played a major 
ole in supervising, writing and organizing the Board of Education's new Global History 
curriculum. In addition, he has written many other curriculum guides and served as the 
New York City representative on the framework committee to develop New York State's 
7-12 Social Studies curriculum. 




Copyright © 1984 The New York Times Company 3 3 



lEitroduction 



There was a tinie in the history of these United States wher. Americans felt secure and 
insulated from developments occurring across the seas. Whether we actually were shielded 
from events in foreign lands is highly questio^>dble. There certainly can be no doubt today 
that Americans are deeply affected by developments in even the most remote parts of the 
globe. 

Daily headlines underscore this reality with great immediacy. Harsh weather condi- 
tions in South America boost coffee prices in American supermarkets; more efficient pro- 
duction techniques in Japan speU unemployment for residents in Detroit; pollution in Ger- 
many's Ruhr Valley soils the family wash hanguig out to dry in Illinois. 

Sophisticated technologies and the pervasive influence of multinational corporations 
have helped to increase contacts among cultures around the world. A growing network of 
political, economic and cultural interdependence has linked many nations, and has 
stressed the need for international cooperation. 

Schools in New York City and the metropoUtan area have revised their curricula to 
reflect these trends. Courses in "global education," ' global history" and "global perspec- 
tives" have been introduced to make students aware of interdependence and increasing 
cross-cultural contacts. But because such developments are occurring at an accelerated 
late, textbooks offer little help to teachers thirsting for relevant contemporary issues in 
global education. 

The teacher can turn to the daily newspaper foi the most a^ordable, most accessible 
ioid most current source of information on global developments. No newspaper is more 
suitable for that purpose than The New York Times, because no newspaper devotes more 
space to international affairs and their impact on the United States. Virtually every sec- 
tion of The Times — be it business, fashion, sports or the Op-Ed page — reports on events 
or trends that reflect some international component. 

The classroom teacher can make use of the valuable resource of The Times in many 
ways. This guide offers some suggestions on how The Times can be used by students in 
class or at home. The guide provides instructional material on such global concepts as eco- 
nomic mt(5rdependence, the migrations of people, environmental interdependence, cul- 
tural diffusion, the conununications revolution and cultural diversity. 

The siample lessons in this guide illustrate how the social studies teacher can use arti- 
cles in The New York Times in the global studies class. Each ksson utilizes a different sec- 
tion of The Tunes, and each is geared to highhght a particular concept relevant to global 
education. The lessons are also dedgned to reinforce specific skills in the social studies. 
The material emphasizes reading and writing, and requires students to classify and organ- 
ize material, to identify cause and eftect, and to make reasoned judgments. The exercises 
also emphasize students' reasoning ability by requiiring them to analyze and *^ynthesize, 
and to mid critical thinkii^^ and problem-solving skills. 

The basic objective of any course in global studies is to prepare students for effective 
citizenship in a world that is growing inereasingily interdependent. Since the phenomenon 
of globalism continues to unfold. The New York Times is an essential resource for material 
relevant to that topic. The teacher of global studies can use the daily articles in The Times 
to provide an enlightening, rewarding and enriching educational experience. 
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During the Middle Ages almost all economic activity was conducted within self-contained 
economic systems. Today, however, those once s^arate economies have been 
increasingly merging into an interdependent global economy. The origins of a global econ- 
omy can be traced to the Commercial Revolution of the 16th century, with the rise of capi- 
talism in Europe and the corresponding expansion of markets, raw materials and the 
monetization of economies. 

Evidence of increasing economic interdependencies is seen today in the expanding 
volume of world trade, the growth of foreign investments and the proliferation of multi- 
national corporations. Americans have experienced the globalization of world economies 
on a personal level. Middle Eastern wars created havoc mth oil prices in the United States. 
Increased competition from abroad has caused financial hardship for some American fami- 
lies. On the other hand, cheap foreign labor has brought down the cost of some goods for 
the American consumer. 

Recently, a reaction against economic interdependence has grown in America. 
Bumper stickers bearing the message "BUY AMERICAN" have reappeared. Americans 
have become increasingly concerned over trade imbalances, particularly those caused by 
Japanese impor^te. 



Topic A 



Restrictions on World Trade 



Lesson 1 



Aim 

Is restricting trade the best way to meet global economic coinpetition? 

Instructional Objectives 

1. Students will be able to describe two provisions of the Fair Piactice in Automotive 
Products t; 

2. They will be able to state two arguments supporting and two arguments opposing 
restrictions on world trade; 

3. They will be able to suggest two alternatives to meeting global economic competi- 
tion other than restricting trade. 



Motivation 

Distribute worksheet "You Are the President/' and review the exercise described on 
it. Have students explain their answer to the following question: 

Many people have suggested that we pass laws restricting the sale of Japanece auto- 
mobiles in the United States. Do you think this is the best way to deal with economic 
competition from Japan? Why? Why not? 

Lesson Development 

Distribute copies of The New York Times editorial, "The Made in-America Trap," 
along with the attached worksheet. Have students complete the exerci^^e on the worksheet. 
Have students explain th^^ir answers to the following questions: 

1. How would the Fair Practices Act mentioned in the editorial solve the problem dis- 
cussed at the beginning of this lesson? 

2. How does the solution represented by the Fair Practices Act compare to the solu- 
tions that you as "President" proposed? In what ways were they similar? In what ways 
were they different? 

3. What is your reaction to this act? 

4. What is the editorial writer's opinion of this act? What arguments does the writer 
present to support that opinion? 

5. Why does the editorial writer believe that uch a law will have a major global im- 
pact? 

6. Which do you consider the strongest argument in this editorial? Which the weak- 
est? 

7. If you were a member of Congress, would you vote for txiis act? Why? Why not? 

8. How would passage of such a bill reverse the trend of global economics since the 
Commercial devolution? 

9. How would the passage of such laws around the v/orld affect future relations among 
nations? 
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10. How different would global history be if there had been similar trade restrictions 
since the beginning of the Commercial Revolution? 

The lest paragraph in the editorial suggests tho possibility of a compromise bill. Dis- 
tribute the worksheet "Compro use Bill." Divide class into four groups of equal size. Have 
each group propose a cornprorruse. Have a representative from each group explain their 
particular bill, giving supporting arguments. Then have the entire class vote to adopt one 
compromise bill. 



Homework Assignment 

Skills: 

Determining relevance to topic 
Analysis 

identifying causes and effects 
Synthesis 

Locate and clip three articles from The New York Times which refer to a current eco- 
nomic problem in the United States. Be sure to choose articles from different 
section?; of the newspapers. Do not rely only on the financial section. 

1. Summarize in your own words the economic problem contained in each article. 

2. List briefly the causes for each problem. 

3. Identify to what degree the causes are of foreign origin. 

Propose a solution for each problem, and explain (a) hoiv that solution will affect 
Americans, and (b) how that solution will affect people in other countries. 
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You Are the President 

You are the President of the United States. The automobilo industry has been suffering in 
recent years, mostly because of corupr^tition from Japan. As a result, 200,000 American, au- 
tomobile workers are unemployed. Ocher industries, s'ich as the steel and glass industries, 
have also been affected. Wiiat would you do, as President, to cope mth this situation? List 
below all the possible alternative actions that you could take: 

1. 



2. 



3. 



4. 



List belo w the short-term and long-term effects (both positive and negative) of the above 
alternatives: 

Short-term Effects Long-Term Effects 

1. 



2. 



3. 



4. 
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Editorial on Protectionism 

An editorial is an essay of persuasion. After reading the editorial below, write a summary^ft , 
of the author's opinion, using the worksheet on the following page. Also, list arguments 
supporting and opposing the editorial. ^ 
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Editorial on Protectiomsm (Cont.) 

Write a summary of the editorial, "Made-in- America Trap." Beneath your summary, list 
two arguments offered to support the editorial writer's opinion, and two arguments that 
oppose the opinion. 



SUMMARY OF EDITORIAL 



SUPPORTING ARGUMENTS 



OPPOSING ARGUMENTS 
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Compromise Bill 

We hereby propose the following as a compromise to the Fair Practices in Automotive 
Products Bill: 
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Topic A 



The Economy of Taiwan 



Lesson 2 



Aim 

Must harmful economic conditions in one part of the world impact on other parts of 
the world? 

Instructional Objectives 

1. Students will be able to describe two effects of the worldwide recession on 
Taiwan's economy. 

2. They will be able to state three reasons why Taiwan's economy has been affected 
less seriously by the worldwide recession than have the economies of other nations. 

Motivation 

By using the numbers in the table, "Range of Effects," indicate how the "Hypothe- 
tical Situations" listed at right would probably affect the United States. 

Range of Effects Hypothetical Situations 

5 . . . Disastrous effect World trade declines by 75 percent. 

4 • . . Harmful effect Unemployment around the world triples. 

3 . . . Serious effect ^The cost of oil on world market triples. 

2 . . . Painful but no lasting effect Economic growth in most countries declined 

1 . . . Minor effect substantially in 1982. 

0 ... No effect 

Can nations today avoid harmful economic conditions arising in other parts of the 
world? 

Lesson Development 

• Distribute the worksheet, "East Asia Growth," and have students answer questions 
based on the information ii^cluded in the graphs. Have students explain their answers to 
the following: 

1. What does the chart reveal about growth rates in Asia as compared with the near 
zero growth rates in the West? 

2. How can you explain these effects? 

o Distribute The New York Times article, "Taiwan Reflects Impact of Slump on East 
Asia," and have students answer the following: 

1. What evidence does the article present to demonstrate that Taiwan has been af- 
fected by the worldwide economic downturn? 

2. How does the article explain these effects? 

3. Why, according to the article, has the economic situation in East Asia been not as 
bad as it has been in European countries and in the United States? 

4. Explain what the author meant when he wrote: "Taiwan's long-term prospects 
depend greatly on world markets." 
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5. Why are the countries of the world more economically dependent today than they 
were in the past? 

6. Is increasing economic interdependence good or bad? Explain. 

7. Can nations do anything to protect themselves against the effects of harmful 
economic conditions arising in other countries? 

• Distribute the worksheet, "Memo to the President," and have students suggest two 
' ways that the U.S. could insulate itself from harmful economic conditions arising in other 
countries. Ask students the following: 

1. Which of the suggested approaches do you consider most effective? Why? 

2. Would the United States be better off if it tried to cut ties with the other nations 
of the world? Is such a step possible? 
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East Asia Growth 

Examine the chart below and then answer the following questions: 




^. (B) 

1. What is the title of this chart? 



2. Which countries' economies are compared in the chart? 

3. What does the vertical scale (A) on each of the graphs stand for? 

4. What does the horizontal scale (B) on each graph stand for? 

5. What was the approximate growth rate of the following cities in the years shown: 

Hong Kong in 1977 

Taiwan in 1982 

South Korea in 1980 

6. The United States and most coimtries in Western Europe have growth rates close 
to or below zero. Compared to them, how would you describe the growth rate of the coun- 
tries on the chart? 
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Memo to the President 



Before preparing your memo to the President, complete the outline below indicating your 
suggestions for avoiding the impact of worldwide economic problems. Support each of your 
suggestions with two supporting reasons. 



FIRST SUGGESTION: 


Supporting reasons 


SECOND SUGGESTION: 


Supporting reasons 



Text of Your Memo 

FROM: 



TO: The President of the United States 

SUBJECT: Avoiding the impact of global economic problems 



Homework Assignment: 
Global Economics 

SKILL: Identifying causes and effects 

Locate and clip two articles from The Times describing economic problems in foreign 
countries. For each article, answer the following questions, using the space below, and on 
the back of this sheet. 

1. What is the nature of the problem? 

2. What is the cause of the problem? 

3. How can this problem affect Americans? 

4. Suggest a possible solution to the problem. 

5. What would be the long-range and short-range results of such a solution? 

ECONOMIC PROBLEM IN 

(Name of the country in the article) 



ECONOMIC PROBLEM IN 

(Name of the country in the article) 
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Cultural diffusion refers to the spread of customs, technolo^des, values and institutions 
among different societies. Although we may like to think of ourselves and our nation as in- 
dependent and self-sufficient, many aspects of our civilization have been borrowed and 
adapted from other cultures. Our form of government is, in large pait, a product of ideas 
and institutions borrowed from the ancient Greeks and from English and French thinkers. 

On a personal level, cultural diffusion has influenced our lives beyond the obvious 
radio and automobile that may have been manufactured in another coimtry. We sleep in 
pajamas, a garment first matle in India. We sit down to breakfast in a chair that was first 
introduced in the ancient Middle East. We eat with a fork, a medieval Italian implement, 
and our food is served on a plate, which is modeled after a ceramic first invented in ancient 
China. 

Clearly then, individuals and nations have benefited from cultural diffusion. But cul- 
tural diffusion can bring problems as well. The New York Times article included in the 
next lessoii ("Women in Eastern Cultures") illustrates suoh a problem. As they read it, stu- 
dents will recognize the personal dilemma that can resv-lt from cultural diffusion. 



Topic B W omen in Eastern Cultures Lesson 1 



Aim 

Does learning V/estem ways do more harm than good for women from Eastern cul- 
tures? 



Instructional Objectives 

1. Students will be able to explain two problems women from Eastern cultures have 
faced in their homelands after living in the United States. 

2. Students will be able to suggest two solutions to the pTobleais described above. 

Motivation 

Present the following headlines taken from The Times: 

"Women Still Forced to Marry Against Their Will" 

"Laws Prohibit Women From Driving" 

"Women Punished for Not Wearing Veil in Public" 
1- What is your reaction to these headlines? Explain. 

2. How can you explain such laws? 

3. If you were a woman brought up in such societies, how do you think that you -yould 
be affected by living in New York City for five years? Explain. 

4. Would the New York experience do you more harm than good? 

5. What questions does this raise for discussion? 

Lesson Development 

Distribute the article, "For Women, Cross-Cultural Trip to Limbo." Have students ex- 
plain their answers to the following questions: 

1. How do the women in this story face problems similar to the one discussed above? 

2. How has living in the United States created problems for the women mentioned in 
the article? 

3. Which of those problems would you find most difficult to solve? 
Have students role-play one of the following situations: 

1. A female student returning to her country from the United States has just been 
told she must marry a man with whom her father has just arranged a marriage. 

2. A female engineer returning to her country from the United States has just been in- 
formed by her employer that she will have to be a typist because women are not allowed to 
be engineers in her country. 
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3. A female just returned from the United States has been arrested for participating 
in a women's rights demonstration. She must now prepare a speech telling the judge why 
she thinks the arrcBt is unfair. 

o 

Complete the lesson by asking the following questions: 

1. Suppose you were a friend of one of the women in the ^itory. She comes to you the 
night before she must leave for home asking you for advice to resolve her dilemma. What 
would you suggest she do? 

2. Do you think the women in the article would h*: men better off if they had never 
left thei? respective cultures? 

3. Why do you think the home countrkg of these women are trying to prevent their 
people from copying American ways? Is th^s a wise policy? 

4. Can you point to any examples m Mstory where people from one culture tried to 
prevent people from another culture Hsmn wlineuJng them? 

5. Bo you think people should be encouraged io have contacts with other cultures? 
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Homework Assigmnent: 
Cultural Diffusion 



SKILLS: 

Deteraiining relevance to topic 
Analysis 
Evaluation 

Locate and clip three articles from The New York Times that refer to specific exam- 
ples of cultural diffusion. Be sure that each article is from a different area of news coverage. 
Among suggested areas are: relevant news articles, dance, editorials, fashion, film, food, 
music, society, style, theater, sports, bp-Ed and business. 

1. Summarize each article in your own words. 

2. Identify and explain the impact of one cultiu^e upon another. 

3. Explain whether you think the cultural impact wiU be beneficial or harmful to the 
country borrowing or adopting the idea or institution. In your answer, speculate on the 
long-term effects of such cross-cultural borrowing. 

0 

Have students complete the following exercise either in class or at home: 

Make a list of the problems faced by the women discussed in the article. Write a diary 
entry that you think one of the women might write the night before she returns to her 
country. Use the form below. 

Dear Diary, 

While I am looking forward to seeing my friends and family back home, I expect many 
problems. For one. 



Secondly, 



Also, 

Finally: 



Therefore, I have decided that I will 
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Dilemmas Facing 
Foreign Women 
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Topic B 



Contemporary Art 



Lesson 2 



Aim 

In what way does contemporary art reflect different cultures? 

Instructional Objectives 

1. Students will be able to list three examples of the mixture of Japanese and Ameri- 
can culture in the art of Ushio Shinohara. 

2. They will be able to explain two opinions of Shinohara's art work as offered by the 
author of the news article. 

Motivation 

Bring a portable radio to class, turn to a station that plays popular music and allow 
students to listen to portions of a few popular songs (or ask students which are their favor- 
ite popular songs). Then ask students the following questions: 

1. What are your reactions to this music? 

2. How can you explain why this music has audiences all over the world? 

3. Many people claim that American popular music is a product of many cultures. 
Why? Do you agree? Explain. 

4. Can the same be said of all art forms? Explain. 

5. What questions does this raise? (Elicit aim.) 

Lesson Development 

Distribute worksheet, "Review by Grace Glueck," and have students complete the ex- 
ercise on the worksheet. The actual headline is "Art: Shinohara's Headlong Collision With 
American Culture." 

Distribute worksheet, "Ushio Shinohara's Art," and have students complete the exer- 
cise on the worksheet. Then have students answer the following questions: 

1. What is the meaning behind the headline of this story? 

2. In what ways does Shinohara's art collide with American culture? 

3. What examples in history demonstrate that art sometimes reflects the input of sev- 
eral cultures? 

4. What was the reaction of the author to this show? 

5. Do you think you would enjoy seeing this show? Why? Why not? 

6. Why do you think Shinohara has not been popular with some art critics in his na- 
tive land? 

7. In what way did Shinohara "stage a rebellion against his academic training"? 

8. Why does he call his movement "imitation art"? 
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Homework Assignment 

Skills: 

Determining relevance to topic 
Classification 

Read the entertainment section of The New York Times for one full week and compile 
a list of how more than one culture is reflected in the following art forms: movies, music, 
television, art, theater, opera. 

Note: The multicultural input can be reflected in the theme, cast or writing of the 
piece under study. 
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Review by 
Grace Glueck 




Read the article below and underline what you consider the four most important facts, 
ideas or details in the story. Based on this, devise an appropriate headline for the article, 
making sure that the items you have underlined support the headline. This article is called 
a review because it presents the author's opmion of the art show. Circle three words in the 
review which indicate that the author is offering her opinion. 




Ushio Shinohara's Art 



After reading the review by Grace Glueck, explain how the works of art by Ushio Shino- 
hara that are listed below reflect American and Japanese culture. 



Motor 

American Culture 


•cycles 

Japanese Culture 


Bath Hoi 
Floatin, 


ise of the 
g World 


Six-Pane 


j1 Screen 


Take-Offon: 
Japaneg 


19th-century 
je Prints 



Topic B 



International Athletic Competition 



Lesson 3 



Aim 

Does international athletic competition enhance or retard understanding among the 
world's nations? 



Instructional Objectives 

1. Students will be able to give three examples to demonstrate international interest 
generated by the World Cup soccer matches. 

2. Students will be able to describe two destructive effects of international athletic 
competition. 



Motivation 

Distribute worksheet, "International Athletic Competition Poll," and have students 
fill out the questionnaire. 

After tallying results of the questionnaire, ask students to explain what the poll re- 
vealed about student attitudes concerning the value of international athletic competition. 

Lesson Development 

Distribute the worksheet, "Soccer Fans: An Emotional Breed," and have students 
complete the accompanying exercise. Then have them answer the following questions: 

1. How seriously do fans take the World Cup soccer games? 

2. What is the meaning of the title of the article? 

3. Did Americans react to the World Cup the way people in Europe, Latin America 
and China reacted? Why is there less interest in the World Cup in America than there is 
elsewhere? 

4. How do you feel about the reactions of World Cup soccer fans described in the arti- 
cle? How does it compare to fan reaction to football games in the United States? 

5. Is there any evidence cited in the article to show that international athletic compe- 
tition brings people of the world closer together? Is there any evidence cited in the article 
to demonstrate that such competition creates international mismiderstanding? 

6. Considering the effects of international athletic competition like the World Cup 
and the Olympic Games, do you think such games should be encouraged or discouraged? 

7. What steps can be taken to ensure that international athletic competition will en- 
hance understanding among the people of competing nations? 

Homework Assigmnent 

Skills: 

Determining relevance to topic 
Classifying 

The world of sports, like other aspects of society, is becoming increasingly internation- 
alized. Some sports, such as tennis, boxing and golf, have traditionally attracted contest- 
ants from many nations. But in recent years team sports in the United States have enlisted 
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participants from around the world, and American athletes are competing in team sports 
in other comitries. 

Below are headlines that have appeared over the years in The New York Times sports 
pages, which illustrate this trend. 

Baseball: 

"Taiwan Wins Little League World Series" 

"Major League Teams Compete to Sign Players From the Dominican Republic" 
Football: 

"Three College Ail-Americans Sign With Canadian Football League" 
Basketball: 

"American Hoop Stars Dominate European Basketball League" 
Hockey: 

"New York Rangers Sign Two Swedish Hockey Stars" 

Which of the sports listed above is the most international? Why? Which is the least 
international? 

Make a list of headlines from The Times's sports pages for each of the above sports. 
Use articles from both past and current issues of The Times. For past issues, check The 
New York Times Index and the microfilm edition of The Times in the library. 
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International Athletic 
Competition Poll 

For each statement below, indicate whether you agree or disagree and give an explanation 
for your answer. 

1. International athletic competition leads to greater understanding among people from 
different nations. □ Agree □ Disagree 

Explanation: . . 




2. International athletic competition brings out the best qualities in the people of the 
world. □ Agree □ Disagree 

Explanation: 



3. International athletic competition puts too much emphasis on winning and not enough 
on getting along with people from other nations, □ Agree □ Disagree 

Explanation: ^ 



4. International athletic competition causes people to take patriotism too 
far. □ Agree □ Disagree 

Explanation: . . 



5. International athletic competition endangers world peace. □ Agree □ Disagree 
Explanation: . , 
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Soccer Fans: 
An Emotional Breed 



Read the story below and then fill out the chart on the next page. 
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Soccer Fans 

(Continued) 

In the second column below ("Reaction of Fans"), describe how fans from the nations 
listed on the chart reacted to the World Cup soccer games. In column labeled "Effect," 
write the letter "H" if you think fan reaction increased international harmony and under- 
standing, or "B" if you think fan reaction created bitterness and misunderstanding be- 
tween the people of different nations. Write "NA" if it's not possible to indicate an answer. 



Country 


Reaction of Fans 


Effect 


Spain 






Malaysia 






Great Britain 






Italy 






Honduras 






Yugoslavia 






West Germany 







The Movement of Peoples 



Throughout history the interaction of people from distinct cultures has led to the ex- 
change of products, inventions, ideas, values and institutions. Most often, this interaction 
has taken the form of military ventures, conmiercial contacts, travel and the migration of 
peoples. 

Thus, the conquests of Alexander the Great resulted in the fusion of Hellenic and 
Oriental cultures. The European Renaissance and the scientific revolution resulted, in 
part, from trade between the Moslem world and Europe. The travels of Marco Polo intro- 
duced many Europeans to Chinese culture in the late 13th century. The migration of Euro- 
peans across the Atlantic since the 16th century has imprinted a Western culture on the 
New World. 

The migration of peoples continues today. Migrant workers have traveled to such in- 
dustrially advanced nations as the United States, Switzerland and Germany to find em- 
ployment. Most recently, people have left their homelands to make a new life elsewhere for 
religious and political reasons. Many Jews have emigrated from the Soviet Union, and 
Haitians and Asians have imdergone great hardships to gain asylum in the United States 
an(l other democratic nations. 
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Topic C Italian Influences on Argentina Lesson 1 



Aim 

Is the mixing of people from different cultures good for a nation? 

Instructional Objectives 

1. Students will be able to give three examples of the Italian influence on Argentina; 

2. They will be able to describe two effects of the Italian influence on Argentina. 
Motivation 

1. Why do many people describe the United States as a cultiu'al "melting pot"? 

2. Can you find any evidence in your neighborhood, or even in your classroom, to sup- 
port this concept? 

3. In what ways has the United States benefited over the years from the mixture of so 
many cultures? 

4. How have you been affected by the presence of people from so many different cul- 
tures in our nation? 



Lesson Development 

Distribute the worksheet, "Ethnic Argentina," and have students complete the exer- 
cises on it. (The answers to exercise I are: B-3, C-L) Then ask students to explain 
their answers to the following: 

1. Why are Argentines described as Italians who speak Spanish? 

2. How can you explain the strong Italian influence on Argentina? 

3. If you were the leader of Argentina, would you encourage the migration of other 
peoples to your coimtry? Explain. 

4. Do you think immigrants should be encouraged or discouraged to retain their old 
culture and old ethnic ways when they move to a new coimtry? Why? 

Distribute the worksheet "Influencing a Nation^s Culture," and have students fill out 
the chart included on the worksheet. 
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Homework Assignment 

Skill: Determining relevance to topic. 

To illustrate that the United States is a cultural and ethnic melting pot — and New 
York City in particular — have students locate and clip one article from each of the follow- 
ing sections in The New York Times that alludes to a particular ethnic influence in this 
country: 

Appropriate news articles 
Sports pages 

"About New York" and metropolitan colimms 
Special feature articles 
Business Day Section 
Living Section (Wednesdays) 
Home Section (Thursdays) 
Entertainment pages (music, theater, film) 




Ethnic Argentma 



Read the article below. The last three paragraphs have been rearranged so that they are 
not in the order in which they were published in The Times, Indicate the correct order by 
writing the numbers 1, 2 or 3 next to the letters marking the appropriate paragraphs. 
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Ethnic Argentina 

(Cont) 

After reading the news article on the previous pa'^je, list below the examples of Italian influ- 
ences on Argentina — and the effects of such influences. Use plus (+) or minus (-) symbols 
to indicate whether you consider the effects to be positive or negative. Do the same in the 
bottom section regarding the influence of other cultures on the United States. 



Italian Cultural Influences on Argentina 



Examples 


Effects 


Plus or 
Minus 



























Foreign Cultural Influences on the United States 



Nation's Culture 



One nation's culture may be influenced by foreign cultures in many ways, just as the 
migration of Italians influenced Argentina. Fill in the blank parts of this chart. 



Cause of Cultural 
Interaction 


Specific Historical 
Examples 


Other Examples 


MIGRATION OF 
PEOPLES 


• Italians to Argentina 

• Refugees from Southeast 
Asia to the U.S. 




CONQUEST 


^ Roman Empire in the 
ancient world 

o European imperialism 
in the 19th century 




TRADE 


® Renaissance ideas spread 
throughout western Europe 

• Opening of Japan to the West 
in the 19th century 




COMMUNICATIONS 
REVOLUTION 


Popularity of American 
movies and television 
shows in other countries 




OTHER CAUSES 
OF CULTURAL 
INTERACTION 







For each of the causes of cultural interaction listed above, indicate how effective you be- 
lieve each is in influencing people of other cultures. Make your judgments on an approxi- 
mate scale of 1 to 10, using the following scale: 

10 — Most effective 
6— Effective 
3 — Somewhat effective 
1 — Not eflFective 
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Topic C 



Afghan Refugees in Pakistan 



Lesson 2 



Aim 

Should a nation welcome the migration of new people into their land? 



Instructional Objectives 

1. Students will be able to give three reasons for the Pakistani concern that Afghans 
will remain in Pakistan. 

2. They will be able to give three consequences of the Afghans staying in Pakistan. 
Motivation 

1. Ask students how they feel about the recent influx of Haitians, Cubans and South- 
east Asians into the United States. 

2. Why do many people oppose the entry of new immigrants into our country today? 

3. Is the influx of immigrants good or bad for a country? 

4. What questions does this raise? (Elicit aim.) 

Lesson Development 

Distribute the worksheet, "Afghan Exile." Have students complete the exercises on it, 
and have them explain their answers to the following questions: 

1. Describe in your own words the conditions under which Afghan immigrants to 
Pakistan have lived since their arrival fo\ir years ago. 

2. How would you feel about being forced to live in a country outside the United 
States? What problems would you encounter? 

3. Why are the Pakistanis concerned that the Afghans will not leave their country? 

4. In what ways could Pakistan benefit from the Afghans living in their country? 

5. If you were a Pakistani, how would you react to the Afghans living in your country? 

6. Do you think Pakistan should continue to welcome refugees from Afghanistan? 

7. Assume that the Afghans will never return to their own country. How will that af- 
fect Pakistan? (You may want students to examine other migrations in history, such as 
the movement of the Germanic tribes after the fall of Rome; the Mongol migration 
through Asia and Europe, or the migration of southeastern Europeans to the United 
States in the past century.) 

8. Some Americans believe we should close the doors to further immigration. What 
would have been the impact if such a decision had been made a century ago? 
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Homework Assignment 

Skill: Identifying Causes and Effects 

Locate three articles from The New York Times that describe the problems of refu- 
gees. Some possibilities might include refugees from the conflict in Lebanon or the Iran- 
Iraq War, or the boat people of Southeast Asia. You can choose articles from current or 
past issues of The Times. For past issues, consult The New York Times Index and the mi- 
crofilm edition of llie Times. 

1. Have students summarize the problems encountered by each group. 

2. What problems do they have in conmion? 

3. Compare the reception each group was accorded by the receiving country. 



Afghan Exiles 

Every Sunday in its Week in Review section, The New York Times summarizes significant 
stories of the previous week, for the benefit of readers who may have missed them. The 
purpose is to convey the essence of the story in shorter form without losing the meaning. 
Can you summarize the article below? Read it carefully and then write a 100-word sum- 
mary on the following page, using the brief subheadings in the article as a general guide. 
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Afghan Exiles: 
Writing a Summary 




By 



230 Trails at the Frontier 



State Within a State 



Tents Give Way to Mud Huts 



A Change in Attitude 
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The Globalization of Culture 
Through Technology 



The advancement of scientific knowledge, particularly in the fields of transportation and 
communication, has, in some ways, transfonned the planet earth into a global village. 
Modem technological developments — such as printing presses, telephones, motion pic- 
ture machines, telexes, cables, airplanes, pipelines, word processors, tape recorders and 
communication satellites — have revolutionized the flow of news and information 
throughout the world. 

For many foreigners, their most vivid impression of this country comes firom Ameri- 
can movies and television programs shown in their coimtries. In the past decade, advanced 
media technology has projected into our living rooms with imprecedented suddenness 
images of the war in Vietnam, the terrorists' attack in Mimich and an assassination at- 
tempt on the life of a pope. 

The capacity to disseminate information rapidly to countries all over the world has 
greatly increased the opportunity for cultural diffusion. American film companies, for ex- 
ample, have over 700 foreign offices, and some of America's leading publications (such as 
the Reader's Digest) are printed in almost every language and distributed to millions of 
readers throughout the world. 




Topic D 



The Communications Revolution 



Lesson 1 



Aim 

Has the communications revolution improved understanding among people? 



Instructional Objectives 

1. Students will be able to give two reasons for approving the plan for Radio Marti. 

2. They will be able to give two reasons for opposing the plan for Radio Marti. 
Motivation 

Write these words on the board: television, radio, telephone, movies, telegraph, tape re- 
corders. Then ask students the following questions: 

1. What do these inventions have in common? 

2. How have these inventions changed the world? 

3. How have these inventions influenced our understanding of other peoples and other 
cultures? 

4. Have these inventions created problems between nations? What question does this 
raise? (Elicit aim.) 



Lesson Development 

• Distribute worksheet "Radio Marti" and have students complete the exercise on it. 
Then have students explain their answers to the following questions: 

1. What is Radio Marti? 

2. Do you support the idea? Why? Why not? 

3. What are the major arguments in favor of the plan? 

4. What are the major arguments against the plan? 

• Distribute the "Senate" worksheet and have students complete the exercise on it. 
Then have students present their arguments to the class. Students should explain their an- 
swers to the following questions: 

1. Which are the strongest arguments presented here? Which are the weakest argu- 
ments? Explain. 

2. How would Castro explain his opposition to Radio Marti? 

3. Do you think Radio Marti will lead to better understanding between Americans and 
Cubans? 

4. Is Radio Marti a wise use of communications technology? Explain. 

• Have students research Cuba today. Then have them describe what they think the 
first Radio Marti broadcast will be like. Divide the class into groups of five and ask each 
group to compose a script for the first Radio Marti broadcast. 
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• Ask students: Suppose Castro tried to establish Radio (Abraham) Lincohi. What 
would that first broadcast be like? 



Homework Assignment 

SKILLS: Analysis and synthesis 

Locate three articles from The New York Times concerning some aspect of life in 
America. Rewrite each article so that it would be suitable for transmission over Radio 
Marti. Then compare each article with its rewritten version and explain: 

1. How do the two versions differ. 

2. Is there a difference between propaganda and an outright lie? 

3. How can you tell the difference between an entirely factual story and propaganda? 

ERLC 



Radio Marti 



Read the news article below and, on the following page, list the arguments for and against 
the Radio Marti bill. Place a plus symbol (+) next to those arguments that are supported 
by reasons, and a minus symbol (-) next to those arguments not supported by reasons. 
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Radio Marti: 
Pro and Con 



List arguments in favor of 
the plan for Radio Marti: 



Plus or 
Minus 



List arguments against 
the plan for Radio Marti 



Plus or 
Minus 



U.S. Senate 



Assume you are a member of the United States Senate and preparing to make a speech 
explaining your vote on Radio Marti. 

I plan to vote on the bill to e^t ablish Radio Marti. 

For one reason, . 



A second reason for my vote is 



A third reason for my vote is. 



Finally, I beheve 
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Elnviromnental 
Interdependence 



The nations and peoples of the world have become linked in many ways — ^through tech- 
nology, trade, international organizations, etc. Perhaps most importantly, all inhabitants 
on earth are linked by a planetary ecosystem, as observed 100 years ago by the environ- 
mentalist John Muir: "When we try to pick out anything by itself, we find it hitched to 
everything else in the miiverse." 

Astronaut Frank Borman had a unique perspective on environmental interdepend- 
ence when he reported: "We are one hunk of ground, water, air, clouds, floating around in 
space^From out here it.really is one world." 

Environmental interdependence is an issue which affects the very survival of the 
plane* . It affects the purity of air and water, the survival of fish and wildlife, and the supply 
of precious limited natural resources. Problems arising fi:om acid rain, radioactivity, oil 
spills and depletion of the ozone layer do not respect national boundaries. The issue of nu- 
clear power and nuclear arms has been particularly controversial, raising questions of safe- 
ty, waste, proliferation and global annihilation. 




Topic E 



The Nuclear Protest Movement 



Lesson 1 



Aim 

Is worldwide protest the most effective way to stop the nuclear arms race? 

Instructional Objectives 

1. Students will be able to give two examples of the global nature of nuclear protest. 

2. They will be able to explain three reasons behind the protest. 
Motivation 

Present the poster below to your students and ask them the questions vmder it: 

D IS A (IM 




/\/ Q W 

British Women* 8 Peace Campai^^ 
European Nuclear Disarmasient Org 

1. What do you see here? 

2. How can you explain such a poster being carried by pebple from a country allied to 
the United States? 

3. What is your opinion of such a protest movement? 

4. Do you think this type of protest is effective? 

5. What questions does this raise? (EUcit aim.) 

Lesson Development 

• Distribute worksheet, "Nuclear Protests/' to the class and have students follow the 
instructions on it. Indicate to students that the actual headline in The Times on the Op-Ed 
article was "For Peace, and Lonely." Ask them to identify three major ideas which support 
this headline. Also, have students explain their answers to the following questions: 

1. What does this article teU us about those people who are protesting against the nu- 
clear arms race and calling for a nuclear freeze? 

EKLC 



2. Why have these protests assumed a global sicope? 

3. Is it justified for foreigners to protest against American policy? 

4. Why does the author claim that, despite so many protesters, he felt lonely? 

5. According to the story, what steps have protesters taken to stop the arms race? 
Would you want to join them? 

• Distribute the worksheet, "Protest Strategy," and give students these directions: 

1. Assume you are one of the leaders of the nuclear protest movement and you are 
conducting a meeting with a number of your key aides. The aim of this meeting is to deter- 
mine the most effective global strategy for stopping the nuclear arms race. 

2. Complete the form on the worksheet, which deals with various forms of protest 
against the nuclear arms race. Then ask students the following questions: 

(a) Which of these forms of protest do you think would be most effective? 

(b) How would you respond to such protests if you were President Reagan? If you 
were Soviet Premier Yuri Andropov? 

(c) Is a global protest more effective than a national protest? Should the leader of a 
nation be more concerned about international opinion than national opinion? 
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Nuclear Protest 

1. After reading the article below, write an appropriate one-line headline in the space 
provided at the top of the article. The original headline in The Times occupied a space of 
about 20 letters. 



2. Underline three sentences in the article that represent three ideas which support 
the headline you suggested. 




Protest Strategy 

Fill out the worksheet below, listing several possible types of protest against the nuclear 
arms race, as well as the possible long-term and short-term results of each type. In addi- 
tion, give your evaluation of each form of protest, using the following symbols: 

VE— Very effective; E— Effective; LE— Of little effect; NE— Not effective 

FORM OF PROTEST Evaluation 

Long-term results: 

Short-term results: 

FORM OF PROTEST Evaluation 

Long-term results: 

Short-term results: 

FORM OF PROTEST Evaluation 

Long-term results: 

She rt- term results: 

FORM OF PROTEST Evaluation 

Long-term results: 

Short-term results: 
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Homework Assigranent: 
Elnvironmeiital Interdependence 

SKILLS: (1) Identifying causes and effects and (2) Identifying relevant topics. 

Have students locate and clip two articles from the Science Times section (Tuesdays) 
that refer to environmental problems, and have them complete the outline below: 

PROBLEM IN FIRST ARTICLE '. 

1. Nations affected by problem: 

2. Proposed solution: 

3. Effects of solution: 



PROBLEM IN SECOND ARTICLE 

1. Nations affected by problem: 

2. Proposed solution: 

3. Effects of solution: 



Topic E 



Acid Rain Pollution 



Lesson 2 



Aim 

Is a nation responsible for protecting the environment of its neighbors? 

Instructional Objectives 

1. Students will be able to list three effects of acid rain on the Canadian environment. 

2. They will be able to describe two courses of action which Canadians can take to get 
the United States to prevent acid rain from falling in Canada. 



Motivation 

You are a judge in a small claims court. Jane Doe has come to court asking to collect 
$300 yn damages from her neighbor, John Smith. Ms. Doe and Mr. Smith own adjoining 
homes. For many years Ms. Doe has been growing vegetables in her backyard which she 
sells in a local market. When Mr. Smith barbecues, the wind sometimes blows lit ashes 
into Ms. Doe's backyard, destroying parts of her crops. Mr. Smith claims that such inci- 
dents are acts of nature over which he has no control. Therefore he claims he bears no 
responsibility for whatever damages result. 

1. As the judge in this case, in whose favor would you rule? 

2. Does an individual have the responsibility to protect the environment of a neigh- 
bor? 

3. Does the same responsibility hold true for nations as well? 

4. What questions does this raise? (Elicit aim.) 



Lesson Development 

Distribute worksheet, "Acid Rain." Have students complete the exercise on it, and 
ask them to explain their answers to the following questions: 

1. Why are Canadians, such as SheUa Hatch, so concerned with the issue cf acid rain? 

2. Which of the effects of acid rain do you consider most serious? Why? 

3. If you were Prime Minister of Canada, how would you go about getting the United 
States to do something about the issue of acid rain? (Use worksheet, "Doing Something 
About Acid Rain") 

4. Assume that, as Prime Minister, you decide to place advertisements in American 
newspapers to convince Americans to do something about the problem of acid rain. What 
would you want the advertisement to say? (Use worksheet, "Ad on Acid Rain") 

5. How do you think the President of the United States should respond to Canadian 
requests to do something to halt acid rain? 

6. If correcting the acid rain problem would seriously harm American industry, should 
the President ignore Canadian requests to do something about the problem? 



